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Journal  Notes 
Share your thoughts and insights about this history and its relevance for you and for the charge of the 
Committee. 

 Matthew Goode’s comments about the focus on busing and not on the injustice that caused 

busing resonated with me. It reminded me that Mel King and others offered an alternative of 

community control of schools. Though I am glad that I am involved in EAC, I still don’t see any 

sure-fire solutions. 

 There are moments when the pain of the participants is so raw that you can feel them having 

flashbacks like PTSD. It is good to be reminded about how violent the reaction was to 

desegregation and to hope we don’t go back to those times. I also was centered by Ms. 

Boseman’s comment who wanted resources, books and good teachers to be equitably 

distributed across the city (then and now). 

 Code -- we’ve used language, evolved it to mask bias and discrimination that still exists. 

 Disinvestment is still exacerbating inequity. 

 History is still alive with people. Feelings unresolved are raw and influencing our ongoing 

conversations about Boston’s social contract and components of that contract like the 

guarantee of public education. 

 Have to figure out how to acknowledge and respect the history without continually re-living it in 

ways that paralyze us. 

 I appreciated hearing the impact that this had on students both Black and White. I feel that 

exploring how this impacted the city is one of the ways we can heal as a city. 

 This history, these stories are so similar to the ones I have heard, read about, talked about that 

are rooted in the South. But these stories are invisible, not part of the public and community’s 

history. An important difference is that in the South, desegregation meant the destruction of 

institutions that Black people over the years had supported, paid for and developed. And there 

was active resistance to that destruction. 

 The issue was never really addressed. The students and parents suffered from PTSD and never 

received any treatment. Therefore begin to self-destruct or give up in the face of fear and pain. 

We have never healed from this and the students that suffered from this are now teachers, 

parents, grandparents with kids that are now in the BPS system and feel that they are going 

through a modern form of the same issue. The pain from the past resurfaces. 

 I currently live in Charlestown and my family grew up in Charlestown. Charlestown remains 

geographically and socially segregated—it is disheartening that this overt display of segregation 

is tolerated in 2012. 

 Keep families from leaving Boston (race/class). 

 



 

 

Small Group Discussion Notes 
How does what you’ve learned this evening inform your thinking about what the Committee needs to 

pay attention to or learn more about in fulfilling its charge? What questions, concerns and insights do 

you now have as a result of your new learning? 

Small Group 1: 

 The pain from School Desegregation was never really addressed.  I never really thought about the 

fact that it wasn’t really dealt with even though I grew up in that era. I didn’t want my kids to go to 

the BPS because I didn’t want them to go through what I dealt with. There is a PTSD from it – people 

don’t have excitement about the schools, just dread. We need to have the discussion about the 

trauma and address this issue so that people can see the value in schools. 

 Importance of teacher training: Does the teacher have the training and skills necessary to deal with 

the kids? I had kids in different systems and felt terrible knowing one was being prepared for the 

world while the other wasn’t. We have to ask ourselves, would we want our kids in these classes? If 

not, we need to make major changes. 

 Principals who successfully de-track schools focus on hiring teachers who believe in the equal 

intellectual capacity of black and Latino/a children. They have made mistakes hiring based on 

expertise rather than belief in the high capacity of all kids. 

 What can we learn from tonight’s conversation?   

o The city needs a system that believes in the high capacity and growth of all children. 

o Need to hire people committed to those values. 

o The models for leveling up are out there, we need to learn from them. 

o There are schools beating the odds – we want to apply what they know to all schools. 

 Families need info and support to inform their advocacy – including learning what a good school 

looks like – how to recognize one. They need to see what good education looks like so they can go 

into their kids’ schools and ask for it. 

 It’s not just about the school – the whole community needs to be involved. 

 In the segregated South, black teachers would share what they had learned at regional conferences, 

etc., about educating children. Teachers would tell parents what they had learned about teaching 

kids, so parents could engage in advocacy and self-activity. Teachers didn’t talk amongst themselves 

– they talked together. 

 Schools have to be open and nurturing, many parents can’t get past the secretary. 

 Many parents who were traumatized don’t know how to talk to the principal – it’s the principal’s job 

to make those parents feel welcome. 

 I went to wonderful traditional public schools in the Bronx. It’s sad to see a city that was once a 

champion of strong public education now become a battleground with kids caught up in these 

battles. We need teachers who work together collaboratively and who celebrate the schools. We 



need to utilize the resources of the city and its institutions in ways that aren’t superficial. We need 

to scale up based on what works, rather than continue to use a top down approach. 

 When something is a little better than the norm we tend to call it excellence. Choice has replaced 

the struggle for equal opportunities for excellence. We don’t tell the truth enough – we need to be 

honest and set norms for excellence. In Cambridge, parents protested de-tracking.  People often 

don’t think something is valuable unless it is scarce. 

 

Small Group 2: 

 Several references were made to those “controlling the purse strings”.  It is really important to get 

these people involved. These are serious stakeholders.  

 As we consider school assignment, it is going to be hard to get people to give up their point of view. 

But if you start with pre-k, it may be easier to make change. 

 One current goal is differentiated instruction. I’m thinking much more about the rationale of 

differentiated instruction after Dr. Perry’s presentation. How to get student-centered instruction, 

recognizing students have different needs? 

 Teachers are told to teach to the middle, but if you use diverse models you can teach students who 

have different needs. Point is getting the information. For example, we have kids who can't do 

handwriting. Find other ways. They don't want to look different. We have to create an environment 

where they are able to learn. Kids who are in special education are bullied. 

 We need to talk to the colleges that teach teachers. People need to learn that these (special 

education students) are people who want to learn. Trainers too often don't talk about real life. 

 Asked the perspective of a teacher of teachers: at UMass Boston most students used to be from 

Boston and Boston public schools, but a lot now are from different areas and from other countries. 

 Traditional teacher education is not just through higher education but from a number of places. 

How effective is it in preparing teachers [for equity and access]? Most may have some course to 

learn about the “other,” but who are these teachers and how have they been socialized to learn 

about others. There are limitations [of what you can get from maybe] one course on racism etc. 

[over against years of prior socialization].  

 In comprehensive teacher preparation programs cultural competency is embedded. How people 

understand cultural proficiency varies. 

 It is very complicated, i.e., Gina’s linking transportation to equity. It’s only true to the extent to 

which something happens [educationally] once the students get off the bus [and in the classroom]. 

 Some parents of color want their kids closer to home. Not clear that all people of color want kids on 

a bus and all whites want kids close to home. There is an economic gap. There are 15 schools, not 

counting exam schools, with less than 50% free and reduced lunch students. There is no clear 

pattern. We need a demographic pattern of where the wealth is. 

 We are making some mistakes—how many schools have been left. We are building things without a 

real base. In Mission Hill 5 schools were closed. 

 Where is the trust? How does the in-depth dialogue that’s needed take place? 



 There is disdain of the court order. We need to put together a group to look at the court order and 

see what was implemented, what worked, what didn’t work. What are the consequences? 

 How do we use the history to address what’s going on today? What is the “so what?” Current 

history is hard—not just a set of facts. We have to dig deep into this history. 

 Looking at the history, desegregation was pushing the envelope on democracy. I [as a white person] 

am not an ally, but one pushing for humanity as a member of humanity. All want the best for their 

children and are told in America that education is the tool. I am concerned that the dialogue around 

this [school choice] process will not get to the depth going on in other community discussions. I am 

hopeful on a good day, but we must drill down to an emotional level to make change. 


